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public four-year colleges and universities in the United States. 
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0 To increase the information on model programs available to 
all institutions through the ERIC system 

0 To encourage the use of the ERIC system by AASCU 
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0 To improve AASCU's ability to know about, and share 
information on, activities at member institutions, and 

0 To t ;st a model for collaboration with ERIC that other national 
organizations might adopt. 
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'Ihe program coi:iponents include training in infant/ 
presciiool assessment, developmental and neonatal interven- 
tion, managing family and cliLld strc^ss, i n f a n t / [j r e sc li oo 1 
intervention strategies, language and c ommu n l c a t i o n 
strategies. Field placements provi'le ex per i en t i ri 1 training 
for students. Practicum sites include infant and preschool 
intervention programs as well as medical and {lospitaL 
[) r o g r a m s . These c o m p o n n t s enable g r d u a t e s t u d e n t s t o 
develop expertise as educators of infants and p r e sc ho o 1 (? r s 
with disabilities. 
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DESCRIPxION OF THE PR OGRAM 

as e (1 u c a t u r s 
. r f a lii i ] 1 e s . 
written and 
from ihi' liS. Depart nent 

fundin^^ v>a.s provid(}il Cor the development of an interdis- 
ciplinary progrcjci that offered coursr-rs across three separ^^te 
(1 epa r tine n t s ; I' x c e p 1 1 o n a 1 lul uc a t i o n , P sy c hu 1 05: y and S j^eec h , 
Langua,^e, Pathology and Audio logy. The project goals were to 
prepare educators to assimilate ana use knowledge from nany 
disciplines to assess at-risk infants and preschoolers, ])lan 
intervention methods ".nd work effectively with faiiiiiy members. 
These goals were in concerh ^vith the recent Public Law 99-457 
that requires an interdisciplinary focus in early intervention 
programs. This requirement is derived from the awareness that no 
one disci J) line can provide all the services needed by a family 
with an infant or preschooler who is delayed or ha n d i c a p i)ed . 

a . Program Content 

This training program is interdisciplinary. The required 
courses forming the specialization portion are offered through 
three separate d e pa r ^.me n t s , Exceptional Education, Psychology, 
and Speecii Language Pathology and Audio logy. Students are 
required to take courses focusing on infant specialization from 
each department. To further insure the interdisciplinary focus, 
courses within the Infant S pec i 1 i za t i on are co- taught by faculty 
who call upon professionals from othc^ departments to share their 
skills and knowledge with students. For exanple, SUCB has no 
programs m tiie areas of [jhysical and occupational therapy, 
therefore the s i)e c i a L i za t io n relies i^eavily upon experiences 
rather chan formal courses in the development of skill areas. 
These ex})eriences may include rea{lings, guided observations, 
videotaped interventions, field vv' o r k and presentations or 
demonstrations oy physical and /or occupational tlierai)ists \;iio are 
invited as guest lecturers. 

C; e n e r a 1 Special i'.rl ucat i on (bourses Required for Tr a i n I n g 
The core courses from the general education specialization 
<jre offered by the Exce})tional Education iJc j)a r tmen t . The 
following core courses are reqe'red of all students enrolled in 
the Infant Specialization: 

(ai r r 1 c u 1 u m for Individuals u i t h Jod era t e a n d S e v r e 

Hand leaps . Focuses on general c ur r l c u la r issues, 

ph y s i c a J man a geme n t , and s e 1 1 - c a r e / d omc^s t i c living skills. 

Con t i ngency Idanf gemen t . An ovc^fvkmv of a[)pl.ied i)ehavir>r 

analysis principle s i n c 1 u d 1 n s e 1 c^c t i f)n and 1 pj tM le n t a t i on 

of reinforcement, stimulus control, and prc^redurc^s fc^r 
decreasing hcMia v 1 o r s . 
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w ^ .X . J . . V, ... . >, . w W V V. <i i ^> 1 U ■ I > I V T» 1 x_ (1 i 1 

Pisa i) 1 3 lu; C^.ond i I j ouh . Courso provider o j) 1 a n L 1 1) ii of 
inetlical, educational, cHkI ps y c h o 1 o «^ i c a 1 L m p 1 i c a L 1 f)n of 
p h > s i c a 1 (1 i s a I) i 1 i 1 1 0 s , 

l,\ c e p 1 1 o na 1 l'!d u c a 1 1 o i> .^o^ii na r . K\-*(iuiretl in the <5Ciioral core 
1)u'l. adapted specificalJj 

explore issues, problems, rt^se.irch, <iiui tlieor} as related to 
field of infancy, 

; e a r c i 
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The skills and content areas developed for special erlucators 
of infants within the Infancy Specialization are descril)ed here. 
These basic elements are the focus of our s pe c i 1 j z a t i on which is 
composed of courses from Ps y ch o lo y , Exceptional Education and 
Speecii Language Patliology and Audiology Department. I^lach fcjcus 
has bc^en formtilly Incorporated into tiie specialized program. The 
entry level course is offered by tlie i\sychology Department, 

Norma 1 and Atypical In - ant Developnien t , Two courses, 
Competent and Atypical infant, are required. These 
psycholoj.^y courses address l)oth Mieory and practice in 
applying principles of infant development. Students 
perform structured infant ob se? r va 1 1 o n , analyze Cc^^io 
s t a d i e? s , interview families and visit infant 
programs. Language development is addressed in courses 
irom the Speecii Language Patliology and Audiology 
De pa r tine n t , 

Assessment and Evaluation, This course includes a 



survey of neonatal screening tests, curriculum ref- 
erenced a s s e s s me n t s y p a r e n t - i n f a n t interactions scales 
and developmental norm-referenced assessments wliici^ are 
d escribed a n d d e m o n s t r a t o ci by a v r i e t y of 
professionals providing an i n t e r d i s c i ]) 1 i n a r y f o c u s , 
Students practice giving the asse ssne n t s and a r f> 
critiqued u s i n s; videotaped s e g m o ji t s , 

I n t c r V e n 1 1 o n / C u r r 1 c u 1 u n i let hods , Ass e s s m e n t a n d 
intervention tecnnitiues are linked through 1 project- 
designed infant intervention course w h i c 1 1 introduces 
i n t e r V e n . L o n theory, t e c iin i q u e s , and c: u r r i c u ^ u ! i 
liiO t I'o d s . La bo r a tor y t i TiO is allocated for stud e n t 
practice witli various publislied cur.^cuia, Assessnent 
data are used to determine long and short term 
curriculuiii objectives for both tlie c li 1 1 d and thc^ 
family and for writing individual eduCt)tion plans. 

Earn 1 1 y Focused F n t e r v e n t i o n , flie iocus of the course 
is on the interactive dyad of child anil family, Th(^ 
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family course content f:>cuscs on fariily systems, 

1- r* o o o -J n f f\ t^ t o c t- \r \ f\ ir / . \ ^ , i A t ,\ ^ !■> ^\ I ■> , s j . ^ , , , , . 

v-ii^j»^».jt^ w_»c.jrj.v,^ *.\^»LiV-\_-\.i V-W illillV.iX\^Cij^|>Xll^ 

condition. Students pa r t i c i jui t e m sinni 1 a t ion , role 
plays and videota[)e(i analyses. Actual jjarents of 
individuals witii iiand leaps are also inrJuded in tiie 
course to provide their real-life experi^Mice and 
e X p e 1 1 i s e . 

Kiel 1 Experience Prac ticuin . Pre])arin-] teaclier^ in 
early c ii i 1 d h o o d s p c i a 1 education must embody a s t r o n 
exj)erient ial component (Odoi.i, 1987;. The Infant 
Specialization requires two supervised practica 
designed to promote an interdisciplinary view of 
service provision. Agencies are selected which reflect 
an interdisciplinary philosophy and who provide high 
quality services for infants and tlieir families. One 
prac tic urn experience allows students to work with 
infants witli moderate to severe liand leaps and tlieir 
I'amiiies in home-based or cen ter-bas{^d programs. Tlie 
second has been designed to provide students with 
experience in center-based programs. Therefore, tlic 
students are able to work witli infants exhibiting a 
range of disabilities and their families. The 
internship requires that the intern function 
effectively as a member of a t r a n s d i s c i ; 1 i n a r y team and 
develop positive r e la 1 1 on s I'l 1 p s with families and 
caregivers. 

b . Ta sks Assoc ia ted '-^ i t h the Ko le o f I n f a n t / 
I^reschoo 1 l^^d uca to r 

The role of tiie in f an t/ reschoo 1 special educator involves 
variety of tasks. r.olow are listed tiie tasks addressed in the 
[ n f a n c y / P r e s c h u o 1 Training S j) e c i a 1 i z a t i o n : 

. Evaluation of the i n f a n t / p r e sc li oo 1 e r ' s developmental status. 
. Assessment of parent-child interaction. 
. Determination of family needs. 

• Designing and implementing appro[)riate child nul family 
interventions. 

. Empowering parents through use of interventions. 

• 1^ r o V i d i n g family support. 



c . Ta ] or C(Mnpetenc ies Ac g u i r ed by St u dents 
\ n t e r V e n t i o n Conj)et enc ies 

. Apply basic research findings reJated to l(vj ruing in 
neonates and infants to targeted behaviors in delayed 
infants, toddlers, and p r e sc li o o 1 r s . 

. Identify major effects of tlie l)irtli of an iniaiit on 
parents and family structure. 

. Analyze theoretical and e m i r i c a 1 v i o w {) i n t s relating to 
neonate and infant development as well as effc^cts ol 
infant on mo t her / f a t ii e r /c a r e g i v r ; a p j) 1 ) to relevant 
targeted Ijelia v lo r s in d e 1 a y ed i n fan t s x nd t o <id 1 e r s . 
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iJonion s L Tel tc familiarity with key mode's in p r (3 ^; r aMin i n ^; 
their d a t a - s u p p o r t e d i ni i) a c t . 

Make (iecisions ro^:,arding individual infant objoctivc^s 
across i n s t )" u c 1 1 o n a 1 domains*. 

feacli appropriate tasks that elicit optima] d e v e 1 (j prne n t of 
the infant and toddler. 

Coordinate salient information from other p r o f c^s s i o n <i 1 s to 
plan and evaluate the ciiild's edarat tonal needs. 
Coordinate professionals' and pa r a p r t) f e ss i ona 1 s * child- 
and-parent directed intervention efforts. 

'ami 1 y Support Coiiii)e ten c ie s 
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bonoin^;, and early 
to infants and todc 
u i s 1 1) i 1 1 1 i e s . 

. Provide parent instruction in using apjiropriate teacliing 

techniques a n tl me t ho a s . 
. (Counsel parents wxth re-ard to the needs of tiie child and 

the p a r e n t ~ i n r a n t i n *~ e r a c 1 1 o n . 

d. F r a c t i c urn Faci l ities ; 

An important aspect of the i)rograin is tfie use of jiracticum 
sites for student participation. Fifteen infant/ preschool 
intervention programs serve as practlcum sites. T[ie sit-^s 
include the fol lowing: training witli mild to severe handicap- 
ping conditions, student opportunities to work ufider close 
supervision t)f j)rograni teachers, opportunities to work closely 
with famil} ^ei'ibers at centers or at home. 

e . I' r og ran C o u r s e s 

In-^ancy/Preschool Sepcial Education Specialization 
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i-' n 1 1 S e in e s t c r 

}^ X E b A 0 1 Dior V c i o ii 1 

ii tiiui i c: n j) j) i n C\) Uii 1 1 i on s 
hXL 50() Laboratory /Kie^ J (1 Lx p r i o n c» ith 

KxcopLioiicil Students (3 liour:>) 
SLA 341 i)evo 1 (ipiH'.; K.ir]> Conii.i u ii i c a t i on : \ T(m:i Approach 

Spring S o m e s t v r 

rXH o^M) lastcrVs Projoct 

l"^Xl'. boiiiinar in Issues Concern in;; Ha n'i i ca pped 

Individual s 



e • Program Staf f Iti^ 

The project co~di rectors are f ^on; the d (M)a r 1 1 le n t s of hxcep- 
tional Education and Ps}cholo);y, Pro^.', rai-i faculty are drawn fron 
tlie i^xcoptional Education, !\sycholo^y and Speech Lani;ua;o 
Patiioloj]y and Audio logy Departments at the Stale College at 
Buffalo, A prov;ran advisory j^'oup with re f) r e se n t a t i v e s fron each 
department meets regularly to review the j)ro, gram's progress, 

f , S t u d e n t s i n t lie l^rog r a m 

Students arc recruited to the prog ran from various disci- 
plines. Eacii student is i r. t e r v i e we d and academic credentials are 
reviewed. Students are <is signed an advisor who meets with t hem 
to discuss the coursu sequence and their academic progress. 
Currently, 3C students aie enrolled in the program. Ten students 
nave graduated from the pro g ram. 

g , Program E va 1 u a t i o n 

There are two components in the evaluation [)lan. The first 
is an internal evaluati(Mi plan tliat asKs: Are pioject tasks 
occurring as proj)osed and on lime'' The second element of the 
evaluation j)lan focuses on stud^Mit progress on objectives and the 
project *s progress relative to its [)uii)Ose and objectives. It 
asks: Are students acquiiing the expected con, p e t e nc i e s ? and Is 
Mils project fulfilling its purpose and rt^alizing Its objectives, 
Appenuix A contains the q u e s 1 1 on n a i. r e s us(m1 to oi3t<iin this ddta. 
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RESULTS 



The n.i jor rin(iiii[;s from liic i n f .1 nc y / pr e.-^c hoo i j)0 r s^* n n (• 1 
pr (J pd r n L 1 on [)rop,rc"» . woro t-hrceioJd, The first a prc^jocL l<isk 

CO n t r o 1 / rao n 1 1 0 r .Ml ; ; .system wiiicli cHldrcsseci the inLernal evaliMticHi 
ijuesti<Mi: Did project tasks occur as proposovi on timo? Tlio 
second focuso(i on stiulent proi^ress on objectives andi t iie proj- 
ect's oro^;ress of it 55 objectives, 'I Ii i b C()n.{)onent aslccMl: \re 
studf»nts acquirln;: the ex[)ected c 0 j)e t e n c 1 e s and is tills project 
fulfilling; its purpose ana realizing it:> objectives''* Tliis p(jr~ 
tioii ol tlie evaluation plan used a documentation, satisfaction, 
and clian^;e d r s i 5: n • lae third element w,.s a validation study 
which dealt u i 1 1; accepting; <i nuin!)f^r of students into tlie program 
and then ^;r a d u <i 1 1 n tlien. 

Our pro[;ran is onL;oln;^ as we continue to expand the follow- 
ing baseliiio data. The [)rlr]ary data are oft icial college records 
o i til e n u m b e r of p r o g ram a ]) p L i c a n t s , n lui. b c r of } ) r 0 g r a n accept- 
ances, and the number (; f names of i^r^^graM :;raduates, A 39-creJit 
hour graduate, permanent certification sequence was fleveloped for 
teaciicrs of 1 n f a n t s / p r e s c h 00 1 er s with special needs. Three new 
courses \;ere written during the first year of the project. Each 
course was fie Id- tested as " wor k s !i cj p courses" during, Project Year 
UiiC, fhe courses were revised btised on instructor ajid student 
evaluation of the courr>e desg, in and content. Other course? in 
the i n f a n c y / pr e sc li 00 1 sequen.ce were taken from Lxceptional IaIu- 
cation, Speecti Language Pat-bo Logy <ind Audiology, and Ps}cliology 
Departments, Tliese courses were already in existence but were 
revised to include more content relevant to the i n f a n c y / p r e sc ii 00 1 
program. All of these courses are now bein<; offered (jn a regular 
basis, A standard course evaluation form has been developed and 
is being used for ail of the core courses, A total of 54 stu- 
d(nts have entered the program of which lA have graduated. Cur- 
rently, we hc:5ve 30 students in the inianc y/ preschoo 1 special 
education graduate program. Ten students h<ive uittidrawn frcn.i tiie 
speei.a lizat i on for a variet]' of reasons, e,g,, nuj/ed, career 
chtinsr, etc, Lnrollipent m the core couises avera;;es at ten 
stu^-ent s [)cr ciMirse , 

I'ur pr(.grcii!i results are bemi, tneisured tlirouih -prc^- and 
posttest ol studtMits' knowleilg^e in the 1 n f a n c y / p r e s c ho 0 1 area are 
given at the l)eg inning, and the end of t Ik* se(|uence. Ten students 
have been given this pret(vst to date*, Tiiest' tcmi students iiave 
not graduated at this tim^^ so no data are av<i Liable^ for posttest, 

A Graduate Pxit kvil nation to asses-^^ the pr oi', r <iia ' s el fee - 
tiveness froia the student graduate's viev Is bein[; administered 
at the beginning, of the student's [)rog,ra!n <ind <ift(^r ^; r a d u ^i t i o n , 
(See Table 1) Since* the program is now, data are only av<iil<ible 
on a sn.all group ol students, A c 0 ii. p a ri hi between v^^rcnips h<is 
been i;iadc^ sinc(^ only a few studcMits have graduatCMi, Although 
these data are not as powerful as a within g, lo^'p co:i,pa r i son , a 
T-test liOtwcen entry and exit groups on total score yielded an 
obt:ained t((if+17) --4,11 (i)+,001) indicating that the two g^roups 
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n r o 5-. t . 1 1 i s f 1 r a 1 1 \ d i f f e m* o n t on this m ( > ,i 1 1 r p , i* u n n. t v - m v « mi i t < w i . . 
( . f tho Au-itoin i^uost i(Uinai uore s L d 1 1 si i c a I 1 y ^L;-nil ic.nil. 
Students rcport-cd a Kick of kiiou K^d^^c^ in all Major areas of 
i Eanr y/ prose lioci Sj)ccial education at the ho^'innin/, of their 
specialization as oj^posed to fecii\:; compt^tcMit at the end ol the 
course work in the specialization. 

Primary data for employiiient of \:raduales consist of follow- 
up inf oriiiation about graduate's employment siattis <iiul resj)onsi- 
!)ilities. Ten of the lA graduates have been eriployed in an 
infant or prescliool special education scttir;, Satisfactit)ii of 
employers of our graduates is still in the process of l)ein<», 
evaluate 'J since graduated students have r beer er,ployeti long 
enough to assess on-the-job competencies. The immediate 
supervisors will be asked to conplete a brief questionnaire 
regarding the graduate's competence and how they compare to other 
non-pro jeet trained teachers. 

Both an inside and o u t s i tl e e v a I u a t o r vv e r e c iii jj 1 o y e d to 
moaitor the a bo ve- d esc r i bo d j}rogram d(»ve]opment and to evaluate 
p r c g r a 111 effectiveness. 
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CONCLUSIONS AND RECOMMENDATIONS 
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In order to develop a truly interdisciplinary program, it is 
recommended that en advisory group representing the departments 
be organized. The for nation of this interdisciplinary £idvisory 
group was a key factor in its success because it directed and 
monitored the development and implementation of this program. 
Cooperation of the member if of tliis group and the three depart- 
ments represented provided for a truly interdisciplinary approach 
to fariily focused infant/ preschool personnel pie pa ration. 

It is equally reconMnended that the advisory group continue 
to provide direction as program data on student and employer 
satisfaction are collected and analyzed. Personnel preparation 
programs should inc ude these data to insure that students are 
generally satisfied with the skills acquired from the training 
program and that graduates demonslrate to employers that tlie 
prog ran is meeting community needs. 
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INFANT/PRRSCHOOL SPECIALIZATION QUESTIONNAIRE 



PlensG answer each of the following questions. Fill out the 
correct answer on an IBM sheet. Use a #2 pencil. 

PLEASE NOTE - a on the IRM sheet = True and b = False 

True or False 

1. The Rayley Scales of Infant Development is a 
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6. The sequential process of infant evaluation is 
(1) screening, (2) case finding, (3) diagnosis, 

(4) educational assessment, (5) performance monitor- 
ing, (6) program evaluation. 

7. Receptive language preceeds language production. 

8. tjossem (1976) considered children with Down'f5 Syn- 
drome to be at environmental risk. 

9. At eight weeks, the developing human organism is 
referred to as a fetus. 

10, Down's Syndrome is caused by a pair of defective 
recessive genes resulting when both parents are 
carriers. 
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I i , /\ I U w - IM ! u II w ^? I g 1 1 n ud I) y w »f L ^ fi J M ^< u ii H ii /. , ^ w w ^ l 

niiH T shortened gestation^il f^ge, le*?q tlinn 37 
weeks . 

12. Infants wirfi low APGAR scoreq, I.e., 3-A or le.q?;, 
will be (level op mentally delayed. 

13. The mo.qt prevalent type of cerebral |)nl5?y Is 55pastic. 

lA, F.xrpqslve involuntary, piirpnqeless limb movement with 
uncontrolled writhing and Irregular movements Is 
known as atexla cerebral palsy. 

15. A child, developing normally, usually can sit alone 
for several minutes by four months. 

16. A child, developing normally, usually can crawl by 
eight months of age. 

17. Young children frequently show problems with eating. 

IS. The Interactional model proposed by Sameroff and 

Chandler has been useful In assessing development In 
handicapped children. 

19. The Rubella virus Is a example of a teratogen. 

20. Norm-referenced assessments were designed to assess 
Individual's proficiency of a chosen domain of 
hehnvlora 1 1 tems. 

21. Host Infant assessment measiires have been designed 
for the purpose of planning educational Intervention. 

22. Early ca r egl ver -in f a n t Interactions have been shown 
to be linked to child developmental outcomes. 

23. Studies of Interactions between parents of mentally 
retarded pieschool children and parents of normally 
developing preschoolers show essentially no differ- 
ences In the types of Interactions* 

2A. A baby should be able to engage In a game of playing 
like peek-a-boo with his/her parents by five months 
of age. 

25. The average vocabulary of a 2A-month child Is 250 
words . 

2f>. An Infant should be able to roll over by three months 
of age . 
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27. 


Blind infants develop attachments with thpir primary 
caregivers in the same order and at the same approxi- 
mate age as infants without visual problems. 




28. 


Studies show that parents of Down's Syndrome infants 
are more active in engaging their infant's in inter- 
action . 




29. 


The classical conditioning learning paradigm is tfie 
most common procedure for examining an infant's 
information processing ability. 




30. 


Habituation has been used in identifying high-risk 
i n f n t s . 




31 . 


The Oliver Assessment is a widely used screening 
inventory . 




32. 


The Uzgiris-Hunt Assessment is based on Piaget's 
theory of sensorimotor development. 




33. 


According to Bates, infant communication becomes 
intentional at four months. 




3/4. 


An infant of three months who displays an asymmetri- 
cal tonic neck reflex (ATNR) when his/her head is 
turned to a 90 degree angle is considered abnormal. 




35. 


Bo bath (1972) developed sensory integration treat- 
ment. 




36. 


According to the national review of research reported 
on the Consortium on Developmental Continuity in 
regard to the effectiveness of early intervention 
programs, early education programs significantly 
reduce the number of children assigned to special 
education programs. 




37. 


There are certain critical periods in early develop- 
ment wh3n children are most receptive and more effi- 
cient learners of certain skills. 




38. 


The stage of fetal development during which the dan- 
ger of disease, damage from drugs or other toxic 
agents, and congenital defects is greatest in the 
third to fifth months of prenatal development. 




39. 


The brain is fully developed at birth — both in terms 
of weight and number of brain cells present. 
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'•0. Hy pertoiiii j .q ?i confiltion rrmractpr ized by a lack of 
muscle tot»e that produces n kind of floppincss th' * 
makes It difficult for the ch^^d to hold up his/her 
head, to sit, or to stand. Reflex actions are likely 
missing. 

'•I. Frequency data Is a percentap of correcto to Incor- 
rect respo!ises. 



42. f,ateiicy data Is a record of tfie time that passes 
before a response Is made by the child. 

A3. Early childhood special education programs liave 

evolved In very different ways from site to site and 
from state to state. 



[.east restrictive environment means chat children 
wltfi handicaps should liave opportunities, patterns of 
life, and everyday living conditions granted to them 
that are as close as possible to the regular way of 
life experienced by nonhandlcapped persons. 



There Is no single best Intervention str^^tegy for 
serving yoting cfilldren an I their families that eve^j- 
one should follow. 



/if). While divorce and separation rates are high, children 
are still largely being reared In homes with father 
and mother figure; single-parent families are slowly 
decreasing. 



A7. The Individualized Education Plan as required by 
P.L. 9A-l/i2 Is a series of Individualized lesson 
plans to be followed by all teachers or support staff 
who work with a particular child. 

A8. The team approach In which one team member acts as 
the single agent for carrying out services to the 
designated child or parent Is called the uiiidlscl- 
pllnary approach. 

A 9. The dally schedule should he developed through a 

logical grouping of children that could be arranged 
for actlvltes based upon similarities or groupable 
features of their Individual learning objectives. 

50. Activities which will promote the transfer and gen- 
eralization of skills should occur at a time and 
place similar to the setting where the skill would 
be used naturally • 

51. Least prompts is a more intrusive method of providing 
assistance than graduated guidance. 



ERLC 



20 



52. Graduated guidance is a method of insuring perfor^ 
mniice by using a system of most to least intrusive 
prompting . 



53. In order to facilitate teaching a child the task of 
shoe removal, the interventionist should develop a 
skill sequence . 

5A. The event which launched the new field of early 

childhood education for children with handicaps is 
P.L. 9Q-457. 



55. All curriculum guides developed for young children 
with disabilities are equally upeful; no one guide is 
better than another. 

56. Behaviorists believe there is a reciprocal relation- 
ship between behavicr and the environment? 



57, If your baseline data are 
tion and your objective is 
it is appropriate for the 
tion. 



showing an ascending direc- 

to increase the behavior, 
beginning of an interven- 



58. Prompts should focus students' attention on the Sd. 

59. With the Preraack principle the individual is allowed 
access to a low-frequency behavior contingent upon 
performance of a high-frequency behavior. 

60. A verbal prompt is generally more intrusive than a 
physical prompt. 

61. Response cost is an aversive procedure, and as such 
it may evoke counter-control behaviors among clients. 

62. Timeout should be limited to use in serious situa- 
tions in which alternative reductive techniques would 
not do the job expediently. 

63. Negative reinforcement always maintains or increases 
a behavior, 

6A. A variable-interval schedule does not usually produce 
a consistent respon e schedule. 

65. Prompting and fading shou H proceed from leact intru- 
sive to most intrusive. 



66. All parents can be expected to respond to the birth 

of a child with disabilities in more or less the same 
way, beginning with anger or denial, and ending in 
complete acceptance. 



21 



68. Parent participation in the development of a stu- 
dent s Individual Educr.tional Plan is optional. 

69. Divorce, marital dishp-mony, end husband's desertion 
have been disproportionately high in marriages where 
there is a child with disabilities. 

70. Siblings of individuals with disabilities often 
report that it is helpful to discuss their experi- 
ences with other siblings who have disabled family 
members. 

71. Thomas Powell has been a leader In work with siblings 
of the handicapped, in starting the Sibling Informa- 
tion Network at the University of Connecticut, and 
conducting original research. 

72. One of the major difficulties for families with a 
child with disabilities Is shown ir the family life 
cycle model: the child with disabilities often 
remains the "youngest" child, often preventing par- 
ents from addressing issues related to aging. 

73. Barrierfj to effective family-professional Interaction 
ciMi be grouped into four general categories: 

(a) psychological, (b) attitudinal, (c) cultural/ 
ideological and (d) logistical. 

75. The Buckley-Pell Amendment assures the confidenti- 
ality of any personally identifiable data, informa- 
tion and records collected or maintained by state 
agencies, schools, and all other educational 
agencies . 
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